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INTRODUCING

Lorman’s New Approach to Continuing Education

ALL-ACCESS PASS

The All-Access Pass grants you UNLIMITED access
to Lorman's ever-growing library of training resources:

Unlimited Live Webinars - 110+ live webinars added every month
Unlimited OnDemand and MP3 Downloads - Over 3,800 courses available
Videos - More than 1,900 available

Slide Decks - More than 3,000 available

White Papers - More than 1,900 available

Reports

Articles
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... and much more!

Join the thousands of other pass-holders that have already trusted us
for their professional development by choosing the All-Access Pass.

Get Your All-Access Pass Today!

SAVE 20%

Learn more: www.lorman.com/pass/?s=special20

Use Discount Code Q7014393 and Priority Code 18536 to receive the 20% AAP discount.

*Discount cannot be combined with any other discounts.




Ways to Increase Positivity in School

e Offer positive feedback
e Keep the focus on the positive (Let kids know what
they’ve done right and teach them the rest.)
e Allow “do-overs” to correct mistake, get full credit
® Build on strengths (vs. criticize weaknesses, mistakes,
errors, flaws, omissions, etc.)

e Eliminate double standards (Subtle but powertul message
communicated when we “walk the talk,” modeling
behaviors, language, tone, attitudes we want from kids.)

e Change threats to promises, focusing on the positive
outcomes of their cooperation or performance

e Think: Consequences = POSITIVE outcomes (Energetically,
everything else is punitive, even if logical. Really.)

e Reinforce with recognition rather than praise. Rather than
talking about the student being good or making you
happy, use a 2-part statement which:

e Describes the behavior: “You brought your library
book back!”

e Tells the student the positive outcomes of this choice:
“Now you can take another one home.”

e [ et parents know about the good stuft!

e Maintain your sense of humor!
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Ingredients of Effective Adult-Student Relationships:
Positivity
Needs: Acceptance, Encouragement, Reinforcement

Alternative to negativity and punitive orientation.

The ability to ditferentiate between a child’s worth and behavior,
valuing the child (worth) even when behavior is unacceptable.

The ability to focus on what the child is doing right
and building on strengths.

The ability to create a reward-oriented environment in which
consequences are positive outcomes which are experienced as a
result of cooperation.

The ability to communicate positively (using promises instead of
threats, or focusing on positive consequences of cooperation
instead of punishment, for example).

The ability to recognize and acknowledge cooperative behavior
without using praise or conditional approval.

The ability to maintain a sense of humor.

The willingness to use evaluation and assessment simply as a tool
for determining where a student needs more work or what we
need to clarify or teach next (rather than punish).
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Guidelines for
Reinforcing Positive Behavior

Use positive reinforcement—verbal or non-verbal (interactive, token or activity)—to acknowledge
and strengthen alrveady-existing behaviors. Avoid attempting to use reinforcement before the desired
behavior has occurred. (Use different strategies to motivate the student to initiate a desired behavior
[promise a meaningful positive consequence for cooperation] or to intervene a disruptive behavior
[withdraw or withhold a privilege or positive consequence].)

Watch for a tendency to use praise to help a student solve a problem or feel good about himself. Flat-
tery can appear manipulative even to a young or needy student. Such messages are superficial at best
and will not contribute to the student’s genuine sense of self-worth.

Avoid praising one child (or group) to motivate others. “I like the way Bobby is sitting” only serves to
reinforce Bobby (and may, in fact, back-fire it Bobby isn’t happy about the attention), promising con-
ditional approval to others when they, too, sit.

Avoid using teacher approval as a means of reinforcing desired behavior. Learn to distinguish between
reinforcers intended to maintain a particular student behavior and genuine expressions of appreciation,
affection or enjoyment of your students. In a win-win classroom, behaviors such as a smile, touch, nod
or wink—which obviously communicate the fact that the teacher is pleased—are not used as expres-
sions of conditional approval or caring. Although they may sometimes be used as reinforcers, such
behaviors may also appear randomly, regardless of the student’s performance or behavior, as expres-
sions of appreciation or atfection.

Phrase reinforcements as an affirmation or acknowledgement of a behavior the student has demon-
strated and the positive consequences now available (not as “if . . . then” statements, which are more
useful for motivating behavior that has not yet been demonstrated). Reinforcements may be effectively
communicated in either oral or written form.

To reinforce a desirable behavior, first describe the behavior that took place. Be specific and concrete
and avoid making judgments about the behavior or the worth of the student.

. Secondly, whenever possible, attach a comment that connects the
immediate benefits of the student’s behavior to the student. (Occasionally,
it may be appropriate to state the positive outcomes in terms of their ben-
cfits to the group.) Focus on the payoff for the student, making sure the
outcome is positive and meaningful. Avoid projecting your own feelings
and values, which may or may not be relevant to those of the student, or
suggesting how the student should feel.

e Look for the positive. You can almost always find something to recog-
nize in any performance. Reinforce what was done right and work to
correct or improve the rest.

d e Perhaps because of the rigidity of roles during the factory-era, there was
a tendency for teachers to recognize certain behaviors in boys (such as

Adapted from The Win-Win
Classroom, by Jane Bluestein,
Ph.D. (Thousand Ounks, CA:
Corwin Press, 2008).
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strength, mechanical skill, and ability in math and the sciences) more
frequently than girls (who are more often reinforced for neatness, cre-
ativity, attractiveness, and writing and artistic abilities). In recognizing
students, be aware of any tendencies to promote stereotypes.
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Success with Students’ Parents

Parents and guardians can provide a great deal of support and reinforcement. For the most part, they want
to know what’s happening in school, how their children are doing and how they, the parents, can help.
They tend to be far more enthusiastic and positive in their support when they feel informed and included,
when they feel welcomed in our classrooms, and when their interest in their children’s well-being is respect-
ed. Unfortunately parent-teacher relationships rarely attain their maximum potential. Often both parties
complain of a lack of contact unless there’s a problem. If this has indeed been the case with the parents of
your students, imagine how effective a more positive approach can be! Here are a few ideas that might help:

* Get acquainted early in the year, either by note, phone, in-school conferences, welcome meetings or
home visits. Keep first meetings positive.

e Keep parents informed about your policies and goals. If you have certain specific requirements about
how you want work done, when assignments are due, or other boundaries or follow-through inten-
tions they may have some questions about, let them know ahead of time.

e Keep them informed about your classroom projects and practices. For example: If you are doing a spe-
cial program, or allowing new behavior options—Ilike leaving the class to work in the library or sitting
on the floor to read or do special assignments—Iet the parents know.

* Maintain regular positive contact. Best bet: A weekly progress report that focuses on responsible learn-
ing behaviors necessary for success in the classroom. (Sample below.) Having the students (or one
student) put the names on the forms will leave you free to quickly fill in the progress. I have found
that these reports work best when we only mark the skills that had indeed been demonstrated (only
positive marks, rather than “grading” each skill) and when we make sure that each student gets at least
three stars or smiley faces every week. (I frequently checked all 5, as often as possible!) Made a point,
when you can, to write a few words on the back or bottom of the form—always something positive!
“Doing great in math!” “Self-control is improving.” “Great sense of humor!” “Very helpful and car-
ing with other students.” “I love teaching your child.” The little time you put in will pay off in a big
way.

e Make positive “surprise” contact. Example: An unanticipated email, text, phone call, or note home
about something special that happened or something that you noticed. These contacts don’t need to
take more than a minute. Pick one class that really needs a lot of encouragement. Attempt to get back
to the parents of each child in the class—say once a month, or even once a semester.

® Create (or supervise the creation of) a monthly newsletter. Be sure to include samples of the students’
work—including a// students in some way during the course of the year. Tell about new projects,
guests, field trips or special events. You might also include reviews of parenting resources, parent-
ing tips and ideas, and /or excerpts from
books, magazines or websites (be sure to
reference them correctly). Name For week of:

e PROOFREAD all correspondences that
go home or, better yet, have someone else
check for spelling, punctuation, grammatical | |s caught up on all homework assignments
and even format errors. Make sure your cor-

respondences reflect your care and profes- Is caught up on all seatwork assignments
sionalism.

Takes care of materials

Says “please” and “thank you”

Based on matevial in Dv. Bluestein’s books, Being a
Successful Teacher (Fearon Teacher Aids, Frank

Schaffer Publishing, Torvance, CA.) and The Win-
Win Classroom (Corwin Press, 2008.) Signed

Raises hand before speaking
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e Invite parents to visit your classroom, to see your class in action, to help out or to share their own
expertise in some area.

* Be respectful of constraints on parents’ time. Begin and end meetings on time.

e Ifa student is experiencing difficulty, either with the work or social behavior, or if the student is dem-
onstrating behaviors that are interfering with her potential success in school, get in touch with the
parents right away. Don’t allow yourself to be placed in the embarrassing position of having to explain
why you didn’t contact the parents until the behavior became enough of a problem to affect the stu-
dent’s grades, progress or placement.

e [F THERE IS AN INCIDENT, call only to 7eport what happened. Watch your tone and any tendency
to judge. Stick to the behavior—what you saw—rather than trying to interpret or analyze the child’s
intent. Avoid blaming or criticizing, or judgments about personalities, character or values that might
leave parents feeling defensive, protective, shamed, anxious, angry or resentful.

e When reporting an incident watch the tendency to suggest that this is the parent’s problem or demand
that they solve it for you. Best bet: Describe the problem and how you plan to deal with it. You might
ask for input or suggestions, but avoid asking the parent to “talk to him” or punish him for you. Ofter
to follow up in a few days (and then make sure that you do). Remember, if you’ve been maintaining
positive contact, regularly sharing what the child has been doing well and building a positive, respectful
relationship with parents all along, you’re much more likely to find them much more supportive when
there’s a problem.

* You have specialized knowledge that makes you qualified for your line of work. Do not use that knowl-
edge against the parent by using jargon or talking down to him or her.

e Work with parents toward a mutual goal: the child’s success and well-being in school. Do not presume
to care more about the student than the parent does.

e Do not speak ill of coworkers, the administration or other students, teachers or parents. At all times,
keep your actions and interactions professional.

e If confronted with an angry parent, STAY CALM and maintain your boundaries. Speak softly it they
speak loudly. Acknowledge the parent’s anger as well as how important it is for you to hear what he or
she has to say. If you need to, suggest going to an appropriate place for this kind of discussion. Encour-
age the parent to talk about what’s going on and LISTEN! Try to avoid getting defensive or making
the parent wrong for being upset. If you feel the least bit threatened, make sure to include (or call for)
another teacher, administrator or support staff. It is OK for parents to get angry and blow off steam. It
is not OK for anyone to use their anger as an excuse to violate you!

e Watch out for requests from parents for you to punish a child in the classroom for misbehaviors that
happened at home. It is neither appropriate nor necessary for you to withhold privileges for events you
did not witness, although you can suggest resources or classes for parents who are having problems
and seem open to receiving such information.

e DOCUMENT, DOCUMENT, DOCUMENT. Keep track of all contact with parents in which you have shared
important information or discussed a student’s progress or behavior. Note the date, the purpose of the call, the
parent’s response and the outcome. Alert administrators
to problems you may be having. Also make a note to follow up as necessary and then do so.
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Focus on What They’re Doing Right

e Ofter positive feedback

e Keep the focus on the positive (Let kids know what
they’ve done right and teach them the rest.)

e Allow “do-overs” to correct mistake, get full credit

e Build on strengths (vs. criticize weaknesses, mistakes,
errors, flaws, omissions, etc.)

e [ et parents know about the good stuft:

® Regular positive contact. Find something to recognize with
each contact; see sample note below; choose your most
challenging class; be generous; add a few positive words.

e Inform of problems immediately. Maintain responsibility for
the solution, resisting the urge to ask parents to correct the
child’s behavior.

e Provide information about the child’s progress in school on a
regular basis before there is a problem that would affect the
child’s grade, promotion, or graduation.

e Provide information about what you’re doing in class.

e Make parenting tips and skill sheets available

e (Create a parent resource

Name For week of:

center with books, audio
Takes care of materials

and video materials,
Is caught up on all homework assignments

handouts, links, etc.

Be sure materials are
accessible (language,
reading level, grade level)
tfor the population.
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Is caught up on all seatwork assignments

Says “please” and “thank you”

Raises hand before speaking

Signed
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The material appearing in this website is for informational purposes only and is not legal advice.
Transmission of this information is not intended to create, and receipt does not constitute, an
attorney-client relationship. The information provided herein is intended only as general information
which may or may not reflect the most current developments. Although these materials may be
prepared by professionals, they should not be used as a substitute for professional services. If legal or
other professional advice is required, the services of a professional should be sought.

The opinions or viewpoints expressed herein do not necessarily reflect those of Lorman Education
Services. All materials and content were prepared by persons and/or entities other than Lorman
Education Services, and said other persons and/or entities are solely responsible for their content.

Any links to other websites are not intended to be referrals or endorsements of these sites. The links

provided are maintained by the respective organizations, and they are solely responsible for the
content of their own sites.



